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How does Student—Faculty Interaction Affect College Students’

Learning Outcomes

——The mediating effect of academic challenges and sense of school belonging

ZHAO Bihua
(Anhut Normal University, Wuhu 241000)

Abstract: Based on a questionnaire survey of 5855 junior college students from 35 universities, the

structural equation model was used to explore the mechanism of the influence of student—faculty interaction on

college students’

learning outcomes. The results show that student —faculty interaction can positively predict

college students’ learning outcomes, while academic challenges and sense of school belonging play a mediating

role in the effect of student—faculty interaction on learning outcomes. The positive student—faculty interaction is

characterized by a high level of academic challenges and sense of school belonging. Therefore, colleges and

universities should promote the level of student —faculty interaction in order to enhance students’ academic

development and improve the quality of education by the means of constructing a full range of interactive system

of teachers and students, improving students’ level of academic challenges, enhancing students’ sense of school

belonging, and meeting the needs of students in disadvantaged groups.

Key words: student—faculty interaction; sense of school belonging; academic challenges; learning outcomes;

the mediating effect



